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Dedication
We would like to dedicate this report to the thousands of parents in our community, and particularly
the African-American and immigrant parents, who devote themselves each day to the betterment of
their children’s education. We pay tribute to the many sacrifices that you make to provide a better life
for your children and challenge the perception that we are not engaged or that education is not a
cultural value.
Like so many of you we, too, face the ongoing challenges associated with providing for our families,
whether it be managing two jobs, raising our children alone, or confronting the language barriers which
sometimes hinder our ability to be present. But we encourage each of you to make your voice heard
and find a way to be part of shaping our local schools and our communities.
This project has been a long, demanding process, but as we continued to push forward and hear the
amazing stories we felt both encouraged and obligated to share them with you.
We would also like to recognize the thousands of teachers and other support staff who work so hard to
ensure that our children are given the best education possible. Your dedication and commitment does
not go unnoticed, and we value you and pledge to be your partners in helping ensure our children’s
educational excellence.
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Executive Summary
Bottom-Up Reform at the Local School Level
Unlike many jurisdictions, Montgomery County benefits from a tradition of proactive, top-down reform.
This is especially true for MCPS, where dynamic leaders have guided a ten-year process to close the
achievement gap. Yes, there is significant progress. But the gap remains larger than is acceptable.
IMPACT Silver Spring has spent the last ten years listening to hundreds of parents and students from a
wide range of socioeconomic backgrounds. In 2007, we actively engaged and supported over 180
minority and immigrant parents, 80% of whom qualify for FARMS. Out of this group, twenty very
diverse, brave and committed parents emerged to devote over a hundred hours to explore and develop
their own vision of change. After all, it is their kids who are threatened by the down side of the gap.
As community builders, IMPACT is under pressure to mobilize people in support of a “systemic policy
change.” When we share this pressure with our parent colleagues and ask for their input regarding
policy changes, the conversation always comes back to one single truth—our children do not feel
connected and valued, and neither do we, when it comes to local school environments. After hours of
debate and exploration, these parents decided to take this reality on, with love and courage.
The Vision: More Relationships of Trust Between Diverse Teachers, Students and Parents
Last February, a smaller team of six parents—one African American, one Latino and four Africans—
embarked on a process to develop a specific picture of a successful, multicultural school. The road of
inquiry kept leading back to the critical importance of a trusting, positive relationship between teachers
and their diverse students and parents.
The Primary Tool: A Successful, Multicultural Teacher
It became clear that the primary key to achieving a successful, multicultural school is securing a core of
teachers who are motivated and have the skill to spark and sustain the relationship-building process with
both students and parents, across multiple and complicated lines of difference. They asked themselves:
How can a group of six emerging parent leaders effect this kind of change, especially after the system
has gone so far in putting issues of race on the table and strengthened programs like diversity training
and teacher development efforts?
Use of Appreciative Inquiry
Drawing upon an age-old strategy in the education world—positive motivation—the parent team, in
partnership with IMPACT, decided to paint a compelling and specific picture of a successful, multicultural
teacher. They turned to the best source—students, parents and teachers—and asked them: Do you
know a successful, multicultural teacher? What do they do that works? What is it about them that helps
create relationships of trust?
Silver Spring Loves Teachers
The team named their project Silver Spring Loves Teachers and spent the last six months uncovering
profound, real-life stories involving an amazing group of teachers—teachers who all too often go
unnoticed but who are making significant impacts on the lives of thousands of students. They conducted
43 interviews; in sum, they met with 14 teachers, 13 parents and 16 students. Their sincere hope is that
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these findings will shed some light on our community’s unsung heroes and be used to support teachers
in Montgomery County and around the country.
Collective Findings and a Call to Action
Because the team’s initial learning process through interviews evolved into a more concerted storygathering process, the findings from this study are not meant to be scientific. Rather, they aim to clearly
present key anecdotes and recurring themes that speak to the issues. As such, the findings presented
were not arrived at through a systematic process; they are the result of bi-weekly debriefing discussions
among the parents and IMPACT staff, based on what they had seen and heard.
Collective Findings - A Successful Multicultural Teacher:


Builds positive relationships with all students equally.



Sees teaching and learning as a two-way street.



Shows excitement for teaching and for their subject.



Holds high expectations of all students.



Cares about their students.



Caters to the need of individual students.



Looks for clues that might be affecting a student’s ability to succeed.



Teaches beyond the classroom—offering additional support for students who need it.



Values parent involvement and communication.



Makes learning fun.



Does not teach to the test, managing the pressures of a one-size fits all model mandated by
No Child Left Behind.

Call to Action - Spark, Sustain and Create Space for Local School Transformation
Social change theory tells us that to sustain a long-term cultural shift in a particular system, the
component parts—the individuals—need to go through their own transformation processes and
that this kind of deeper transformation primarily occurs through a set of supportive relationships.
This report focuses on the key role of teachers in each local school cultural system. But, as a
parent-community partner team, we recognize the important role of parents, students and other
staff in both supporting teacher transformation and prompting our own individual transformations.
We call upon all of us working in local schools to create—together—the tools and processes
needed to support individual and collective transformation at the local school level, recognizing the
limitations of continued top-down reform.
We provide a few initial ideas for possible tools and processes in the recommendations listed below,
and described in greater detail in the report. However, we view this report as only a first step—or
wake-up call—in helping re-direct some of our community’s energy around the achievement gap
towards the long-term vision of successful, multicultural schools.
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Recommendations
The Parent Leadership Team, in partnership with IMPACT Silver Spring, developed a set of initial
recommendations. These recommendations are divided into three sections: (1) High Priorities, (2)
Secondary Recommendations, and (3) A Specific Offer from IMPACT Silver Spring.
HIGH PRIORITIES
Recommendation One: Provide intentional, long-term opportunities for parent-teacher and
student-teacher interaction and relationship building across lines of difference.
Possible Program Models:
 Teacher Home Visits – Parent-Teacher Home Visit Project, Sacramento, California –
Teachers receive a stipend and training on how to conduct home visits twice a year for each
of their students.
 Parent Educator Program – IMPACT Silver Spring, Silver Spring, Maryland – Emerging
parent leaders spend two days a week (two hours each time) for six months, supporting
one teacher in the classroom.
 Literacy Ambassadors – Logan Square Neighborhood Association, Chicago, Illinois –
Teacher and emerging parent leaders team up and bring a series of parent-child reading
sessions to a group of four families for four weeks; they meet in the families’ homes and pay
one parent per week to provide a meal for the gathering.
 Overnight Retreats – IMPACT Silver Spring, Silver Spring, Maryland – Teachers and
parents participate in overnight retreats for groups of up to 30 people; program is designed
to have fun and build relationships at the same time.
 Summertime Teacher-Student Book Club – Springbrook High School, Silver Spring,
Maryland – Teachers and students pick “fun reads” off a large list and get together to talk
about the books during the summer months.
 Lunch-Time Chats – Springbrook High School, Silver Spring, Maryland – Teachers host
students for lunch in their rooms and use a story sharing model to learn about and get to
know each other.
Recommendation Two: Provide forums and tools for all school staff to acquire better cultural
understanding and awareness of the community/populations the school serves.


New Idea for Professional Development on Diversity: Ask teachers who stand out as
successful multicultural teachers to use their experience and base of relationships with
multicultural families to create a series of neighborhood walks, informal coffee sessions, etc. to
expose younger teachers to new awareness and understanding.



New Idea for Enhancing Curriculum: Implement the International Baccalaureate Primary
Years Programme, a truly multicultural curriculum that is based on teachers needing to know
each of the students and their cultural norms. The goal is to support students in becoming bicultural or multicultural, establishing an environment of mutual respect and behavior before the
actual curriculum is taught.

SECONDARY RECOMMENDATIONS


Classroom Composition: Standardize class size and special needs distribution so that no one
classroom is disadvantaged.
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Teacher Support: Provide teachers with necessary support, specifically partnering younger
teachers with mentor teachers.
Alternative Assessments: Develop alternative forms of assessment other than tests, placing
less emphasis on testing as the only measure to assess achievement.

SPECIFIC OFFER FROM IMPACT SILVER SPRING
Bottom Up Cultural Transformation of Local Schools
IMPACT Silver Spring proposes working in two pilot schools for the next two years to create
multicultural action teams comprised of diverse parents, teachers, students and community partners.
The objectives of these teams are as follows:


To support action projects designed to shift the local school culture, arising out of previous
Study Circles and gatherings, and led by members of this team.



To provide the facilitation and training required for this team to develop:
o New relationships of trust across lines of difference;
o New awareness around school issues in a multicultural setting;
o New leadership capacity to follow through on actions and projects to transform the
school culture.



To help the team use lessons learned to articulate a shared vision and multi-year action plan for
improving school policy, practice, and culture.



To provide administrators with a new base of multicultural relationships and multicultural
representation in school-wide decision making.
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Introduction
During the 2006-2007 school year, IMPACT Silver Spring engaged more than 180 parents
through its Parent Training Institute (PTI), a six-week program designed to help minority and
immigrant parents better understand the school system and their role as advocates for their
children, and to build cultural awareness and provide an opportunity for parents of different
backgrounds to build relationships. In the summer of 2007, six of the PTI parents—one AfricanAmerican, one Latino, and four Africans—chose to participate in IMPACT’s more intensive
Parent Leadership Team, a nine-month leadership training program to strengthen their capacity
to be leaders in their school communities, build relationships of trust, and pursue action to help
multicultural schools effectively serve diverse student populations.
Successful, Multicultural Schools
In February 2008, the team embarked on a project to
research the characteristics of a successful, multicultural
school. As part of their preparatory learning, they listened to
a speech by Dr. Pedro Noguera, a professor and urban
sociologist in NYU’s Steinhardt School of Culture,
Education, and Human Development, on what schools need
to do to ensure the success of every child. After hearing
Dr. Noguera’s speech, the group determined that one of
the key components of a successful multicultural school is
its teachers, and that they wanted to look more deeply at
what makes a teacher successful in multicultural classroom
settings.
Silver Spring Loves Teachers
The group named their project, “Silver Spring Loves Teachers.” With IMPACT’s guidance, the
parents launched a six-month journey, collecting stories from teachers, parents, students,
administrators, professional development staff, and experts in the field of education to uncover
the attributes of a successful multicultural teacher. What made this experience so special is that
these parents began an authentic grassroots inquiry, with little-to-no baseline data, to uncover
profound real life stories involving an amazing group of teachers—teachers who all too often go
unnoticed but who are making significant impacts on the lives of thousands of students. We
hope that these findings will shed some light on our community’s unsung heroes and be used to
support teachers in Montgomery County and around the country.
Bringing Parents and Teachers Together
Silver Spring and Takoma Park are two of the most culturally-diverse cities in Maryland and in
the country. The children who attend school here have enriched educational experiences which
expose them to a wealth of different cultures and languages. What makes this especially unique
is that many of their parents and teachers come from far less diverse upbringings, yet they are
all an important part of shaping the school culture and direction. Teachers set the tone as they
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work to establish classrooms that fit the distinct needs of every student and work with other
teachers to create a school environment that is safe and inclusive and values each
student. Parents also play a significant role in helping shape the school culture and creating a
school community where every family feels welcome and connected to the school. Our
research process brought these two important school stakeholders face-to-face for real
conversations about teachers and teaching. We are pleased to present our findings and
thoughts to the entire Silver Spring and Takoma Park communities.

Parent Leadership Team Members: Berhanu, Sara, Akibou, Sherron, Fini, and Eddy
with team leader Ray Moreno
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Background
Setting the Context
Montgomery County holds a unique position in the region, containing some of the most populous and
diverse semi-urban centers on the edge of the District of Columbia. An astonishing forty percent of
immigrants who come to Maryland make their home in Montgomery County. As a result, many
Montgomery County Public Schools
Exhibit 1: Facts and Figures on Public School Teaching
From Status of the American Public School Teacher, 2003 (NEA)
(MCPS) classrooms have a myriad of
and the Maryland Teacher Staffing Report, 2006
cultures and languages represented. To
•
The
average
teacher has 15 years of classroom experience,
illustrate, almost 60% of MCPS’s ESOL
and more than half of today’s teachers (56%) hold a master's
students speak Spanish, and there is a
degree or 6-year diploma. Nearly one-quarter (23%) began
total of 130 languages represented
full-time teaching within the past five years.
among ESOL-enrolled students’ families • Teachers spend an average of 50 hours per week on
(Thompson and Winking). In the
instructional duties, including an average of 12 hours each
Downcounty
Consortium,
which
week on non-compensated school-related activities such as
encompasses many of the County’s
grading papers, bus duty, and club advising.
semi-urban neighborhoods, it is not • More than three-quarters of teachers (77%) participated in
system-sponsored professional development activities during
uncommon when half of the school
the school year; more teachers than ever (35%) participated
population comes from immigrant
in such activities during the summer.
backgrounds. In many schools there are
•
Teachers spend an average of $443 of their own money each
easily twenty or more countries
year to meet the needs of their students.
represented in the student population.
•

Three-fifths of teachers (60%) said they would become
teachers again. More than one-fifth (21%) said they would not
choose teaching as a career if they could start over again.
Nationwide, teacher attrition is most acute during the first
five years of teaching. In 2004-2005, the state rate of teacher
turnover was 8%. While Montgomery County teachers leave
the profession at an overall rate of 5.5%, just over half of
teachers leave during the first five years.

Silver Spring Demographics
U.S. Census Bureau-estimates in the •
2006 American Community Survey for
Silver Spring highlight some key
statistics that help to set the
demographic context of our area.*
There is a large percentage of foreignborn residents (36.5%, compared to 12.5% nationally), 62% of whom are not citizens. Another revealing
figure is the number of people who speak a language other than English at home (43.5%, compared to
19.7% nationally). Of the immigrants who settle in Silver Spring, Latinos comprise the largest percentage,
many of whom originate from El Salvador and other Central and South American countries. Africans
also make up a significant percentage of Silver Spring’s
immigrant population, with a majority coming from
Ethiopia and Nigeria. Many arrive with advanced degrees
awarded in their home countries—education which is
often undervalued or difficult to put to use in America.
Many of these immigrants work in service-related jobs and
often have to work two or three jobs in order to afford
living in Montgomery County. Even though they could
choose to live in more affordable neighboring counties,
many of them cite Montgomery County Public School’s
excellent reputation and the importance of their children
receiving a good education as the reason they stay.
*

Please note that while “Silver Spring” technically includes a number of zip codes north and south of I-495, the U.S.
Census Bureau’s “Silver Spring” as a “census-designated place” only includes most of the 20901 and 20910 zip
codes and less than half of the 20903 zip code, which are in the southern, more urban parts of Silver Spring.
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Renting in Silver Spring
Moreover, the majority of Silver Spring residents rent—
officially, almost 52%, which is 18% above the national average.
Across Silver Spring and Takoma Park, there has always been an
interesting mix of neighborhoods with homes and apartment
complexes of various sizes interspersed throughout the area.
The median rent in Silver Spring is over $1,000, and about 46%
of renters pay more than 30% of household income on their
rent (37% pay above 35% of their income)—a range that is
considered unaffordable. At least 80% of the families served by
IMPACT Silver Spring’s Parent Training Institute qualify for free
and reduced meals (FARMS), which means that most two-child
families have a household income of less than $40,000 per year.
A Melting Pot
In terms of race, Silver Spring’s white population is less than half the local population, while AfricanAmericans/African immigrants and Latinos are about even, at 25% and 24%, respectively. Silver Spring is
also home to many Asians, including a large Vietnamese community, and to immigrants from the
Caribbean. These demographics lead to an interesting urban landscape—far different from the primarily
“black and white” picture of nearby Baltimore and other major cities across the East Coast, and perhaps
closest to the kind of mix seen in New York City.
The Diversity of Montgomery County Public Schools
Many County residents say that this diversity is part of what makes Montgomery County special for
them and an important reason they choose to send their children to school here. In the early part of
this decade, the County experienced a huge shift in demographics, and MCPS became a majorityminority student population, somewhere in the range of 70,000 minority students. Each day, these
diverse children gather together in our schoolhouses and experience firsthand a multicultural classroom,
which will prepare them to compete in a global economy and become engaged and active citizens of the
country and the world.

Exhibit 2: MCPS Student and Staff Demographics, 2007
Race/Ethnicity
Students Professional Staff Supporting Staff
White
40.1%
78.0%
50.5%
African-American* 22.9%
13.7%
23.9%
Latino
21.5%
3.9%
14.8%
Asian-American
15.2%
4.1%
10.6%
Native American
0.3%
0.2%
0.2%
*In Montgomery County, there is an inherent challenge to the statistical name “African-American”, as the county
has a large number of African immigrants whose experiences and challenges differ dramatically from native AfricanAmericans. These two populations are grouped together under this category. One starting place for improving
what we know about each population would be to separate them into different ethnic categories.

Compared to the student body, the demographic make-up of our teacher corps and the leadership of
our parent organizations (like the PTA) is largely white (see Exhibit 2, above) and female. In the State of
Maryland Public Schools, the number of newly-hired minority teachers has consistently hovered around
30% of the total number of hires, at least since 2000 (Maryland Teacher Staffing Report, 60). There is
also a critical shortage of teachers from culturally and linguistically diverse background (MAEC,
Teachers). While not intending to assume that teachers cannot relate to or support the success of
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students of different backgrounds or skin colors, researchers have found that teachers, no matter how
well-intentioned, do not necessarily treat all students alike, consciously and unconsciously carrying out
inequitable practices in their classrooms based on stereotypes or false assumptions. Moreover, studies
have shown that students can relate better to and perform better for adults who look like them and
come from similar backgrounds—adults who serve as more powerful role models during their formative
years. For this reason, the Task Force on the Education of Maryland’s African-American Males has called
for increasing the black male teaching force.
Judging by the numbers, which attest to the skewed representation of the MCPS and State teaching
corps, we must ask how our local schools can support all of our school stakeholders in building
relationships of trust between parents and families to establish a school culture that benefits everyone,
especially when teachers oftentimes do not represent or relate to their students’ backgrounds and
cultures.
MCPS Professional Development and Diversity Training
MCPS has been lauded for much of its work around improving standards and tackling the achievement
gap, taking important steps to address the social side of schooling as it contributes to achievement
disparities. In a recent article, it was stated that, “The district’s investment in developing the cultural
competence of its staff and in cultivating skills for having courageous conversations about race and
ethnic differences is a significant part of its response to the moral imperative to improve academics of
students who have been chronically underserved” (Thompson and Winking). Among these initiatives,
MCPS has valiantly named race as an issue, implementing a
series of diversity trainings for teachers and administrators that
“Teaching is all about
aims to “(1) build a better understanding of [teachers’] own
how humans relate
culture, (2) build a better understanding of students’ cultures,
to each other.”
and (3) use new understandings to create culturally sensitive
– Former Teacher
learning environments and adopt culturally sensitive instruction
practices.”
Despite and indeed because of the marked differences between the teaching staff and the student body,
MCPS has acknowledged that many teachers face challenges associated with creating and sustaining
equitable practices. The MCPS Office of Organizational Development (OOD) is the primary internal
department that focuses on helping schools and its teachers develop their professional skills toward
equity in the classroom. Their Diversity Training and Development Team is driven by the following
vision: “The achievement gap will be eliminated and equitable policies and practices will be
institutionalized.” There are five OOD staff devoted exclusively to equity training, and all schools are
assigned a professional development staff member who is dedicated to helping teachers establish and use
equitable practices.
Among other things, teachers are instructed to use classroom strategies that ensure wide student
participation, and first-year teachers are partnered with a more seasoned teacher to serve as a mentor.
In a series of modules called, “Communicating High Expectations to Students,” MCPS affirms the
“critical relationship between teacher expectations and student achievement…[asking] teachers to
examine their beliefs, values, attitudes, and dispositions as they influence teaching and learning.” In some
schoolhouses, teachers are also working in small teams to plan and prepare lessons as well as
participating in teacher peer support groups. At least two elementary schools in Silver Spring have
created teacher learning circles, using Glen Singleton’s “Courageous Conversations” as a guide, to help
teachers be in constant dialogue around the issue of race, culture, and equity.
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Study Circles
Now a formal part of MCPS’s Division of Family and Community Partnerships, the Study Circles
program has started one of the most courageous conversations in the school district, bringing together
diverse groups of parents, teachers, and principals to have deeply personal discussions about race,
culture, class, and the achievement gap. In 2001, members of IMPACT Silver Spring’s nine-month
Community Empowerment Program helped to initiate twelve Study Circles with 120 parents, teachers,
and students, largely from the Blair Cluster. Study Circles has since become a critical part of the
system’s plan to bring diverse school stakeholders together, helping them build relationships of trust,
and identify and implement action steps to make their schools more equitable.
Parent Teacher Associations
Outside of the formal MCPS structure, year after year, PTAs in Montgomery County work to build a
more inclusive membership. The Montgomery County PTA chapter clearly communicates that one of
their priority issues is to increase their outreach to and involvement of minority parents.
Academic Achievement
High academic achievement—
whether through better test
scores or increased enrollment
of minority students in Gifted
and Talented (GT) classes or
Magnet
Programs—is
a
significant goal for the school
system. Superintendent Dr. Jerry
Weast and the MCPS school
board should be applauded for
the progress our school system
is making with all student
populations.

Exhibit 3: MCPS Suspension Rates
Category

2000

2005

2006

2007

All Students

3.3%

4.6%

4.7%

4.5%

African-American
Native American
Asian-American
Latino
White

6.5%
4.0%
1.3%
3.7%
2.3%

9.9%
5.8%
1.6%
5.7%
2.3%

10.5%
4.4%
1.6%
5.6%
2.2%

9.5%
5.1%
1.5%
5.5%
2.2%

Female
Male

1.6%
4.8%

2.5%
6.6%

2.6%
6.7%

2.4%
6.4%

Limited English Proficiency
FARMS
Special Education

2.6%
5.0%
7.5%

3.6%
8.1%
10.9%

3.4%
8.7%
11.1%

3.3%
8.0%
10.0%

But even with these courageous
efforts and with academic achievement on the rise, many minority families and students still feel
unwelcome or marginalized. There are several indicators that illustrate this ongoing issue. In many MCPS
classrooms, there continues to be a high rate of suspension (see Exhibit 3) and office referrals of
minority students, as well as a disproportionate number of minority students in special education.
Magnet and GT classes continue to be made up largely of white students and, in the primary grades,
white students are more likely to be in higher reading and math groups.

Exhibit 4: % of Students Enrolled in at Least
One Honors or Advanced Placement Course
Category

2005-2006

2006-2007

All Students

69.7%

71.8%

African-American
Asian-American
Latino
White

50.7%
84.4%
49.2%
82.3%

53.6%
85.8%
52.9%
84.5%

Limited English Proficiency
FARMS
Special Education

28.1%
41.6%
23.3%

31.9%
44.9%
23.7%
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Multicultural Schools
In light of the achievement gap and these other indicators of inequity, many schools across the country
that have been traditionally targeted for improvement efforts have been underperforming majorityminority schools, where the minority student population often exceeds 80%. In Montgomery County,
the most recent success stories have surrounded such schools as Broad Acres and Viers Mill Elementary
Schools, where the vast majority of students are low-income and come from African-American or
Latino families.
Because of their demographics, Silver Spring
and Takoma Park are unique in their number of
what we call “multicultural” schools: schools
that have relatively equal percentages of
students from various backgrounds. With such
a drastic melting pot of cultures and
backgrounds in Silver Spring, our local schools
are bound to struggle meeting the needs of all
students.
Multicultural
schools
often
experience the achievement gap first-hand
within their walls. Teachers feel the dual
pressure of equity and excellence, and parents
in large part communicate the desire for both
but differ in how this plays out for their
individual child. Sheryl Denbo, Executive Director of the Mid-Atlantic Equity Center, a federally-funded
non-profit that helps regional school districts create equitable practices, talks about how equity and
excellence is prioritized for parents depending on their cultural background. “White parents tend to
take for granted that their child will feel a sense of comfort in the classroom and therefore focus more
on the academic rigor or instruction, versus African-American and immigrant parents who have a dual
concern of their child being understood or made to feel comfortable and be academically challenged.”
IMPACT Silver Spring
IMPACT Silver Spring staff and volunteers have enjoyed a unique position in the community due to the
organization’s prioritization of building truly long-term relationships with community members who
represent the diverse populations in our backyard. IMPACT’s network-based approach to community
building has brought to the forefront the importance of working across lines of difference to accomplish
shared goals in the community and to find new solutions to pressing community issues. IMPACT has
worked to increase the number of diverse residents who are civically engaged and to raise the banner
for more diverse representation at community decision-making tables.
IMPACT in the Schools was born out of its former cornerstone program, the Community
Empowerment Program, when program participants banded together to address inequities in schools
through a variety of initiatives, including bringing the Study Circles program to twelve MCPS schools and
then piloting what would become the Parent Training Institute at Piney Branch Elementary School. For
more information about IMPACT Silver Spring and IMPACT in the Schools, please see Appendix D.
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Significance of this Report
Parent-Driven Effort
As community builders, IMPACT Silver Spring is under pressure to mobilize people in support of a
“systemic policy change.” When we share this pressure with our parent colleagues and ask for their
input regarding policy changes, the conversation always comes back to one single truth—our children
do not feel connected and valued, and neither do we, when it comes to local school environments. After
hours of debate and exploration, these parents decided to take this reality on, with love and courage.
Appreciative Inquiry
Early on, the Parent Leadership Team decided to approach their project with more of a focus on what
was already good and working. They learned about an interview technique that acknowledges the
complexity of human psychology, called “appreciative inquiry” (see Exhibit 5 below), which is a
discussion management tool that helps groups focus and improve upon what is already successful.
Participants in an appreciative inquiry process then feel validated and are able to receive criticism
constructively within this context. By its very nature, appreciative inquiry encourages asking questions in
a more positive light.
Appreciating the Best of What Is
Using appreciative inquiry among themselves, the Parent Leadership Team was able to uncover their
“positive core” around good teaching in a multicultural setting, putting them on solid ground as they
went out to gather others’ stories with the same technique. Many of the teachers interviewed felt
honored and valued from this process, and open to freely sharing. Because, in many cases, teachers exist
in a world that is already critical of them and less receptive to their input, the Parent Leadership Team’s
research process created a space that encouraged them to put down their defensives and be fully
honest.

Exhibit 5: Appreciative Inquiry

Affirmative
Topic Choice

DESTINY
Sustaining
“What Will Be”

DISCOVERY
Appreciating
“The Best of What Is”

Positive Core

DESIGN
Co-Creating
“What Should Be”
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DREAM
Envisioning
“What Could Be”

Silver Spring Loves Teachers
Making Equity a Reality
To improve the quality of life for all of Silver Spring’s
parents, children, and teachers, we know that we
must reach for something greater than academic
achievement alone to unravel the institutionalized
racism which has marked this school system and so
many others across the country. With a primary
look at teachers and school-family relationships, this
report offers the often-unheard voices of minority
and immigrant parents, of teachers and students, to
reveal perspectives on what is required to turn the
tides in a school system which has already done so
much, but which would benefit from a different
approach in our particularly diverse community
context, to make equity a reality.
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Methods
The Parent Leadership Team and IMPACT Silver Spring staff conducted a total of 43 interviews between
March and August 2008. In sum, they met with 14 teachers, 13 parents, and 16 students. These
interviews were conducted in one-on-one settings, in small groups, and in some larger focus groups.
This mix of interview settings was intentional to gain perspectives from as many people as possible,
given the group’s time constraints, with different dynamics at play during conversations. Not all
members of the Team participated in all of the interviews; many interviews were conducted by different
sub-groups of the Team or by individuals alone.
Because the group’s initial learning process through interviews evolved into a more concerted story-gathering
process, the findings from this study are not meant to be scientific. Rather, they aim to clearly present key
anecdotes and recurring themes that speak to the issues. As such, the recommendations presented
below were not arrived at through any systematic process; they are the result of bi-weekly debriefing
discussions among the parents, based on what they had seen and heard.
Most of the interviews were recorded, yielding
many of the quotes in the pages that follow. Early in
the process, when interviews had not been
recorded,
the
parents
paraphrased
their
interviewees’ comments in group notes, some of
which have been shared below as well.
A complete, anonymous list of interviewees is
included in the attached demographic summary
(Appendix A). In brief, participating teachers
represented Piney Branch, Takoma Park, and Rolling
Terrace Elementary Schools as well as Springbrook
and Blair High Schools. Among the teachers
interviewed, six have been teaching or in the field of education for at least 25 years. The students ranged
in age from 6 to 14 and were in grades 2 through 11. Students interviewed represented Takoma Park
and Piney Branch Elementary Schools, Eastern and Takoma Park Middle Schools, and Kennedy and Blair
High Schools. Parents represented Piney Branch and Rolling Terrace Elementary Schools, Takoma Park
Middle School, and Blair High School.
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Themes
Teacher-Student Interaction:
Good teachers build positive relationships with all students equally.
“What a teacher knows about a child will help them be able to approach and teach that child.”
– Former Teacher
“The first two to three days I try to learn about the children and
their names, what they love to do and eat, and what their
“For some kids,
hobbies are. I smile a lot and receive each child outside my
it’s all about the relationship
classroom. I try to go watch school events, plays, and sports and
with the teacher.”
see my students because it is important to them. I try to connect
– High School Teacher
with them on a personal level. The more the children feel
connected to you, the more likely they will open up to you.”
– High School Teacher
“I spend a lot of time at the beginning of the year working with students to create the classroom
environment that they want: rules, managing conflict, etc. I work on building relationships and
community in the classroom.”
– Elementary School Teacher
“One strategy that I use is to write personal letters to my students—help them see that I can connect
to them and that I notice them.”
– High School Teacher
“Last year I gave everyone in my class cards before HAS and told them how great a job they did in the
class to let them know that I believe in them, that they will pass the test. Sometimes I give them
Christmas or holiday cards. Most of the kids haven’t gotten any cards from any of their teachers so that
makes them really happy.”
– High School Teacher

“At the beginning of the school year, I spend one-on-one
time with them, introducing each other, and try to figure
out what their reading level is. I decide how the class fits
into their school schedule and make sure they don’t miss
out on their other classes.
“Once they are in class, we start by writing a piece called
‘All about me’ and then each child shares this with the
group. There is a lot of introduction to make everyone feel
comfortable. Just talking about yourself can connect people.
“Another thing that works nicely: after the weekend, we
spend one minute each talking about what each child did for
the weekend. There is a lot of information that you learn
about each other and contributes to creating a comfortable
and safe environment.”
- Elementary School Teacher
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“I pay a lot of attention to my
posture and creating a space for
interaction with my children. I try
not to point to my students when
I ask them a question but instead
make eye contact while having my
hands behind my back.”
– High School Teacher
“If a parent
to call the
response,
struggling,
teacher is
the child.”

has made the attempt
teacher and gets no
and the child is
it means that the
not connecting with
– Former Teacher

“One way that teachers can
establish relationships with kids is
to get involved with their

Silver Spring Loves Teachers
extracurricular activities. It sounds so silly, but if there’s a kid in your class on the volleyball team and
you go to one game, just one, all of a sudden you have this connection. They won’t make eye contact
because they’re teenagers and too cool for that, but if they hear you cheer for them, it’s great to see
how they respond on the court, and in class you have something to talk about. ”
– High School Teacher
“The more relaxed the kids or comfortable they are, the better they will learn. It is important to make
kids feel good about themselves. A good way of doing that is for a teacher to react without an
‘emotional charge’ to a mistake they make—then the kids will know it is fine to make a mistake.”
– Elementary School Teacher

Dynamic Teaching:
Good teachers see teaching and learning as a two-way street.
.
“Always be aware that you are learning. You are constantly learning. Teachers have to be open to that.”
– Elementary School Teacher
“Teaching is communication….and you are listening back, so it’s a dialogue. Good rules for
communication work for teaching: Don’t judge, don’t make assumptions, and don’t put yourself down or
other people down.”
– Elementary School Teacher
“Teaching is developmental. I was a much better teacher in my fifth year than I was in my first year.”
– Former Teacher
“Good teachers ensure that their students understand the subject being taught, which includes being
able to adjust their teaching to fit the learning style of each student.”
– Immigrant Parent

Dynamic Teaching:
Good teachers show excitement for teaching and for their subject.
.
“My older son says the most important thing about a teacher is one who is interested. And I asked, ‘Do
you mean interested or interesting?’ He said interested, because
if they are interested in what they are doing, they will take the
“Kids are more likely to
time to plan ahead, and if they are interested, it will make them
succeed if they see excitement
interesting to students. He thinks the teachers who are good at
in their teacher around the
managing the classroom are the ones who know how to stay
subject they teach. Kids can
interesting.”
– Parent
tell if you aren’t excited.”
– High School Teacher

“Teach so it is exciting for you to teach…you can get a lot of
energy in the room….Bring your personal element into it. Be
aware of body language.”
– Elementary School Teacher
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Teacher-Student Interaction:
Good teachers have high expectations of all students.
.

“To make a child successful, you have to keep pushing and help them with their weaknesses, and do not
give up.”
– Elementary School Teacher
“For me, a good teacher is one who motivates students beyond their imagination.”

– Former Teacher

“It’s very important that the child has confidence in the teacher. A child will work harder if they believe
that the teacher cares about them and the child has an increased belief that they can succeed. A child
feels more stimulated and has a greater desire to achieve.”
– Immigrant Parent
“A good teacher is one who
thinks you have potential
“I think a good teacher has to be very flexible and aware of what’s
and encourages you
happening in the classroom, and every kid has to be given equal
not to give up.”
importance.”
– Elementary School Teacher
– High School Student
“You are persistent. You don’t give up on the child. I’m always encouraging them that they can do it.
There are a couple of them who say, ‘Oh, I can’t write.’ I say, ‘You can do it.’ And then they make
another [try] and say, ‘Okay this is easy. Yes, I see, Ms. ____, it’s easy.’ Builds their confidence. And if
you help them with that, they will be able to build on that and know there is nothing they can’t do if
they want to.”
– Pre-K Teacher
“When I was a student, I remember clearly the teachers [who] impacted me, and they were the ones
that never gave up on me and that inspired me to do my best. They did whatever they had to do to help
me learn. They would meet me before or after school or they would call my mom to keep her
informed.”
– Parent

Teacher-Student Interaction:
Good teachers care about their students.
.

“Teachers really need to care about children or else they have to reassess why they’re teaching.”
– Elementary School Teacher
“Teaching is not a job—you have to love teaching and do whatever you can to make the kids successful.
Even though I have three kids, teaching to me is like I am a mother to these kids, and I feel like I come
to school and have 24 other kids.”
– Elementary School Teacher
“If children are taught by an individual who is afraid of them, doesn’t like
them, or doesn’t care about them, they are not going to be likely to be
attached to learning.”
– Former Teacher
What makes a good teacher?
“There are two things that stood out for me. One was caring about and
liking kids. There are many teachers who are experts in their subject
matter, but it doesn’t make a good teacher. You probably have to come
out of it more from not the subject matter part but from the liking and
caring about kids’ perspective, which I think is what drives it all.”
– Parent

- 20 -

Silver Spring Loves Teachers
Teacher-Student Interaction:
Good teachers cater to the needs of individual students.
.
“It’s very easy to see a good teacher when you walk into a classroom because you will see kids in
various groups busy doing different things. You will see and hear commotion and energy, but it’s not like
acting out. A teacher is a facilitator getting people doing different things at different times. You can see it
in the way the teacher talks to the student and the student talks to the teacher.”
– Former Teacher
“Another thing that teachers can do to really connect with their
kids is to provide choice. There is a lot of research that shows
that motivation and engagement in school revolves largely
around the choice that you provide students.”
– High School Teacher

“Successful teachers cater
their instruction to the
needs of individual
students.”
– High School Teacher

“After teaching for two years, I went back to school to do my Master’s in Special Ed to be able to learn
and implement individual instruction in a general classroom.”
– Elementary School Teacher
“When I ask a question in the classroom and a student does not know the answer, even though it might
take a long time, I do not move to the next child. I’ll try different ways to help the child think and get
the answer. I ask them if they remember me teaching them about the subject or give them time to
discuss with their partners, and maybe they will remember. I want to make sure they know that I am
not giving up on them and building their confidence.”
– Elementary School Teacher
“I always try to maintain a positive perspective when my students aren’t getting the subject or topic
area.…Students can easily become frustrated or overwhelmed and I spend a lot of time helping them
stay engaged.”
– High School Teacher
“Kids have different interests and different ways of learning, and a teacher should be able to be flexible
and juggle a lot….Teachers have to be able to adapt their teaching techniques to the needs of each
student.”
– Elementary School Teacher
“As much as possible I try to give them a lot of hands-on activities which helps the children discover
themselves. I give them art projects with math for children who are artistic so they can express their
idea in a different way. I let them come to the board and solve some problems.” – High School Teacher
High school students say
that a good teacher gives
them a second chance to
make sure they understand
what they struggle with.

“My brother…had ADHD….The teacher gave him things to keep
him busy at his desk without disturbing the other children, and
kind of let him do his pace, because he had all this extra energy
and stuff going on in his head. She let him do little things at his
desk that didn’t disturb the other kids and gave him a lot of
positive feedback.”
– Parent

“Be aware that kids react differently to different people. If the kid does not work well with you, that
doesn’t mean the kid can’t work with any other teacher.”
– Elementary School Teacher
“If I could change one thing from a teacher’s point of view, I would like to have one ESOL teacher per
20 kids, so that ESOL teacher can spent more time on skill building and content. If we have one ESOL
teacher per grade level, we could actually work better with those kids.”
– Elementary School Teacher
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Teacher-Student Interaction:
Good teachers look for clues that might be affecting a
student’s ability to succeed.
.
“I spend a lot of time observing my students to see if there might be something hindering their learning,
like squinting their eyes, which may indicate that they need glasses or that the lighting in the room is
troubling them. Perhaps I can discover that they’re hungry or that they’re uncomfortable with the girl or
boy sitting too close to them or being distracting.”
– High School Teacher
“I try my best not to get upset or angry and try talk to them outside the classroom. I feel like most of
the time there is something going on outside the school. I try to find out what it is. Did something
happen or are they just being disrespectful or disobedient? Very few people don’t want to do nothing.
Some kids work full-time at night, some kids’ grandparents pass
“Our differences are what
away or some of their parents got sick and had surgery.”
bring us information.”
– High School Teacher
– Former Teacher

“My son is now in college, but when he was in elementary
school, his ESOL teacher helped and encouraged him. He used to be shy and quiet and did not fit into
the class he was in, so she helped him transfer to another class. I was grateful for that”.
– Parent
“Today, effective teachers have to be able to get inside a kid’s life and get a taste of what their world is
like. I went on a ride-along with a police officer through the communities my kids live in to see first hand
and get a better understanding of the community. Today, kids have to see that you’re real and that you
understand them and care about them. Lots of teachers aren’t aware of what the circumstances of their
students are—that they might be living in a multi-family home or that there may be a domestic violence
situation at home. Perhaps the parent works multiple jobs and the student has to care for siblings, or
work themselves, to help the family make ends meet.”
– High School Teacher

Teacher-Student Interaction:
Good teachers are willing to teach beyond the classroom,
offering additional support for students who need it most.
.
“A good teacher is a teacher who lets you come after school and helps you with things you don’t
understand.”
– High School Student
“I help children who do not get enough support at home with their
projects during lunch and recess. I have about 8 students who need
that extra support and try to rotate my time them. When children
forget to take their work home, I deliver it to them. They usually
get surprised to see me at their home. Sometimes I go to aftercare to see if children from my class are doing their homework.”
– Elementary School Teacher

“For me, a good teacher is
one who helps me not just in
class but approaches me
as a friend.”
– High School Student

“It is important for teachers to consult other teachers and collaborate with them to solve problems
with students through weekly meetings, etc…”
– Elementary School Teacher
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Teacher-Parent Interaction:
Good teachers value parent involvement and communication.
.
“I don’t think there is any parent [who] doesn’t want to help their
child. It’s just that they may not have time, or they don’t know how to
do it. Or what they could do. They think that maybe the teacher’s the
only one. But, no—the parent is the first teacher of the child.…I’m the
first school teacher….But they learn in the home. And the parents are
going to always be their teacher.”
– Pre-K Teacher

“Teachers and parents
need time to dialogue,
get to know one another,
align their visions.”
– Immigrant Parent

“What makes a good teacher is in exactly as many ways as what makes a good parent. Whatever you
demand for the teachers to do you must demand yourself as a parent… Are you sitting with your kid
and connecting with them as a human being?...How well do I communicate with the school? What am I
doing to help the school and the teacher?”
– Elementary School Teacher
“The kids [who] are most successful are the kids whose parents are involved and expect them to be
successful. But the kids whose parents care less are most likely kids who won’t succeed, except for a
couple of students who really want to do well….I think sometimes parents don’t realize how much they
can impact the kids.”
– High School Teacher
“I think it is important for a teacher to know that parents have expectations of their child and them, and
that they are willing to help.”
– Former Teacher
“A good teacher is able to connect the home and classroom.”

– Parent

The Value of Teacher-Parent Contact
“I have found effective teachers are interested that their students understand, and make a
committed effort to include the parent in the circle—but this is not done as often as it should be.”
– Immigrant Parent
“I am not sure that they call you to say your kid did great on a test—that’s not what they use
their time for. But I really appreciated when I heard from them that they were concerned about
something and contacted me to say that. They took their time to initiate a concern instead of
waiting for something to happen.
– Parent
“My child’s science teacher is in constant contact with me either through notes, internet grading
updates, or phone calls, but others don’t even update internet grades and lose an important
opportunity to include the parent.”
– Immigrant Parent
“I tend to call every parent early in the year and make every effort to reach them! I always call
initially just to make contact and to focus on something positive. I find that when you call home
with positive feedback, it desensitizes parents not to expect negative feedback and really goes a
long way to get parents’ buy-in.”
– High School Teacher
“I definitely have a bias to supporting teachers. I think a teacher’s job is overwhelming—what
teachers are up against—and it’s shameful to me how much they are paid.”
– Parent
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Challenges to Teacher-Parent Communication
“There is not enough time for each parent at parent-teacher conferences. Parents often come in with a
negative perception of teacher. Everyone is a product of their own culture and background. There was a
very interesting exercise run by IMPACT where we did a mock parent-teacher conference. Each parent
and teacher would play their own roles and at the last minute, the roles were reversed. It was very
interesting when the parent [was] the teacher—you can see how the parents were afraid of going to
these conferences because they acted slightly harsher and meaner, while the teacher, whose roles were
reversed to a parent, understood what to expect from the teacher and was calmer.”
– Elementary School Teacher
“For high school, the burden is on you, as parents…or the
teacher to call a conference. And, unfortunately, because of the
workload, the teacher will only usually call the conference when
something bad is happening.”
– Former Teacher
“My younger son recently…had surgery and was out of school. I
tried to put out communication to a team of teachers. It was
disheartening at the range of the reaction you get. Out of 7 or 8
teachers, there were 3 or 4 who were extremely kind and trying
to be generous with their time, and their flexibility was within
reason. And then you get down to the ones that never
responded or were somewhere in between.”
– High School Parent
“Some teachers believe that because a parent doesn’t speak English that somehow the child is less
capable. They don’t always understand how much we do help our children’s education in our own
language.”
– Immigrant Parent
“Sometimes when I call some parents, I don’t know how to communicate with them because I don’t
speak their language.”
– High School Teacher
“After elementary school, you get to middle school and they start having many teachers. In high school
it gets pretty difficult because they have 7 or 8 teachers, and then they switch semesters. You have
back-to-school night for the first semester and, by second semester, you really don’t know who their
teachers are. If you’re really good, you might remember
their name with the subject, but you probably don’t have
their face. It takes a lot of effort from a parent to really
maintain some connection.”
– Parent
“A teacher needs to be open to the parent. But the parent
also needs to understand, have the teacher be able to
explain their side and what’s going on. It’s kind of a tough
thing because parents can…be a total pain in the butt!
They think their kid is the ‘special-est’ and so would never
do anything…bad [that] the teacher might say.” – Parent
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Classroom Environment:
Good teachers make learning fun.
.
“My favorite class is Honors Chemistry. I always enjoy being in this
class. The reason why I love this class is because the teacher lets the
students do fun labs.”
– High School Student

“Allocate time for
students to be silly.”
- Elementary School
Teacher

“We should do more hands-on for kids. It’s fun for them. Like a follow
up on what you’ve taught—not basically doing a lot of arts and crafts….It’s the kind of thing that should
relate to what you’re teaching, not just arts and crafts. So we do that for the kids because it’s fun for
them.”
– Pre-K Teacher
“I really don’t want my son to have too much homework after school. That apparently is a very big
thing, but you gotta be a kid.”
– Parent
According to Kids…
What Makes a Teacher Fun

School Fun through Reading

“A couple of years ago, the English chair agreed to spend
several thousand dollars on purchasing classroom
libraries of contemporary young adult literature,

mainstream adult literature, etc. and brought it into the
classroom. So we still worked a little bit on the

curriculum, but then we asked, ‘What are you interested

in? We’ve got biographies, contemporary realistic
fiction…’ And so these are kids who haven’t read books

for fun—maybe ever—who are now connecting. I can
give them time to read for fun in class. I had a kid say to
me that this was the first chapter book he had ever read, and he was a tenth grader. And just the fact
that he referred to it as a chapter book for me, you know, that’s something you say in elementary
school. So giving kids an opportunity to say, “I’m interested in that” is hugely significant. This is how the
story goes. A friend of mine who taught a different school had this program at her school with a list of
30 books. And kids could pick from those 30, and then teachers chose from that 30 as well, and when
they came back in the fall they had seminars. So you’d pick a book that looked pretty good and then just
talk about it with the teacher and other students who read that book. So I thought that sounded neat,
and I posed the idea to our principal and he agreed to do it but make it voluntary for teachers. Well,
how great is our school? Ninety-five faculty and staff decided that they wanted to participate in summer
reading. So teachers chose a book that either they loved or that the kids said, ‘This is really good—you
should do this for your summer reading.’ Honestly, I’ve never seen anything like it. Kids being excited
about reading. There were conversations in the library, in the lunchroom…”
– High School Teacher


Planning unique activities on the
subject matter
Providing games and prizes to get
students involved
Having fewer ground rules
Being younger allows a teacher to
more easily relate to students
An overall fun personality
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Standards and Testing:
No Child Left Behind adds pressure to teachers, emphasizing
“product” and assuming a one-size-fits-all model.
.
“There is a lot of pressure on the teachers that
the students need to pass the test. I think the
amount of students that we have in each class—
which is about 33—and the material we need to
cover make it harder.”
– High School Teacher

“Over the years, the curriculum has changed a lot.
Although I am for children succeeding and doing
well in school, sometimes I feel there is too much
of an emphasis with the young children [on] the
academics. There’s not enough time for them to
really just be children. When I taught Head Start,
we had 3 hours. And now the Pre-K is only 2.5
hours, and there’s so many things I have to do
based on the curriculum in 2.5 hours that it’s hard
to get everything in. And I have children asking
me, ‘Can we go out to play today?’ And I have to
say, ‘No we can’t.’ There’s no time for that. We
have to do all the literacy skills, we have to do the
math…skills. We follow these curriculums, and
it’s hard keeping up with everything.

“Right now, [a lot of teachers] are not very
happy with the amount of testing that they do.
[We need] to figure out which test we really
need….The best tests are the ones that we do
with the student; the teacher looks at and
figures out if the students ‘get’ the information.”
– Former Teacher
“First off, successful teachers don’t teach to the
test or get caught up in trying to satisfy the
NCLB requirement or buzz words like rigor.
This whole NCLB, data-driven world that
teachers have to live in is a big problem. It’s
causing teachers to spend most of their time
preparing kids for a standardized test instead of
focusing on what each individual child needs.
– High School Teacher

“And then also we’re testing the young children.
We test them 3 times a year, [on a] one-on-one
basis, and there are 3 different tests. So we were
talking—the teachers and I—we spend like 6
weeks out of the entire school year testing. That
means we’re out of the room. And yet we’re
responsible. We’re the teacher; we’re supposed
to be responsible for what’s happening in the
room. But we’re outside or in the next room
because the testing has to be one-to-one….That is
discouraging. That takes some of the fun out of it.
Although I try to make it fun, but it’s hard. …

“I think having the state test as a graduation
requirement is wrong. Not that we don’t need
high standards, but we are punishing the children
for the failures of the school system if you hold
this [test] up as a graduation requirement.”
– Former Teacher

“But with the testing and all this, you know, No
Child Left Behind kind of thing, has made it
extremely difficult because we not only have the
testing, we have the paperwork. And in our case,
we have to give our results to someone in the
school. For MCPS, they put them in computers.
Then we have to share our results with the Head
Start Pre-K office. Then we share our results with
Judy Center. So we’re at the copy machine a lot
because all these things have to be copied and go
to the right people. So it’s very [timeconsuming]—the testing and all the paperwork
that’s required. That I don’t like. I really don’t
like.”
– Pre-K Teacher

“I love the MSA test, I think they are welldesigned and very interesting. We do the ESOL
test after we do the MSA test. It has four
elements: listening, speaking, reading, and
writing. The tests can be quite time consuming.
The MSA test goes on for four days in the
morning; ESOL test takes three hours per child.
I personally think that if they reduce the test to
half the size right now, it would be just fine.”
– Elementary School Teacher
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Standards and Testing:
Good teachers do not teach to the test.
.
“Much of [teachers’] work is removed from teaching because they have to abide by the curriculum and
deal with testing issues, so that teachers have to take time with each student to assess them or do
bookkeeping work. Time spent on this is time not spent in, or taken away from, the classroom
teaching.”
– Former Teacher
“My focus is on the progress the children are making, not on the final result. It’s challenging when some
of the children are not on grade level, and it’s expected for
the educators to bring everyone on grade level. I don’t use
tests as the only way of assessing student progress.”
– Elementary School Teacher
“Tests shouldn’t be the only tool to assess a child.”
– Elementary School Teacher
“There is testing that makes a judgment of kids and there is
testing that helps a teacher become a better teacher.”
– Former Teacher
“Testing is hard for some students, and it’s hard to see them
get frustrated.”
– Elementary School Teacher
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In Their Own Words
After hearing so many others speak about what makes good teaching, the Parent Leadership
Team is happy to share their thoughts in their own words. Please read more about each of the
Parent Leadership Team members in Appendix C.

“Education is endless, so a good teacher has to continue learning and be able to give each
student a foundation to keep learning.”
“A good teacher, in my opinion, is someone who goes beyond the classroom to reach the
children. A good teacher is one who gets the parent involved, and willing to listen to any
concern a parent might have. A good teacher is one who takes time after school to help a
student who does not understand a problem. Overall, a good teacher is someone who cares
and who does not take teaching as a job, but as something he or she loves.”

“‘And God took a look at their salary and started crying.’ But they have a vocation and know
the needs of our kids, and pass the message through to make them succeed. They are good
teachers.”

“A good teacher is one who cares for all students and makes them feel they are important and
that they matter, one who has passion and love for teaching and makes learning fun. And a
good teacher has to be a good listener with a lot of patience.”
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Recommendations
Unlike many jurisdictions, Montgomery County benefits from a tradition of proactive, top-down reform.
This is especially true for MCPS, where dynamic leaders have guided a ten-year process to close the
achievement gap. There is significant progress, but the gap remains larger than is acceptable.
We believe that there is no more authentic and impactful way to unravel institutional racism than to do
so than through the grassroots, from the bottom-up. At the heart of this belief is an acknowledgment
that our well-being is connected to that of our neighbors, and that we are the leaders we have been
waiting for. We cannot rely on the waves to trickle down from the top.
The following recommendations are based on our sense that the bottom-up approach will create longterm change. Although many suggestions could be offered in light of the wide range of issues that
surfaced in interviews, the Parent Leadership Team, in partnership with IMPACT Silver Spring,
developed a set of initial recommendations. These recommendations are divided into three sections: (1)
High Priorities, which directly address teachers working in multicultural settings, (2) Secondary
Recommendations, and (3) A Specific Offer from IMPACT Silver Spring.

High-Priority Recommendation #1:
Provide intentional, long-term opportunities for parent-teacher and studentteacher interaction and relationship-building across lines of difference
interaction
Goal: To build bridges between parents and teachers for deeper
relationships across culture and race that can support all students
within and beyond the classroom
Reason: Often, parents and teachers interact only at the
annual parent-teacher conference. While some districts
around the country, like the DC Public Schools, have
increased the number of required conferences, the Parent
Leadership Team offers some alternative solutions that could
bridge the gap and provide more face-time between parents
and teachers.
Possible Models and Strategies:


Parent-Teacher Home Visit Project (PTHVP):
A successful model that could benefit our local schools, PTHVP is currently being used in
Sacramento, California, through a collaboration involving the local teachers’ union, the school
system, and a community organization. The project has proven results for student achievement
because of the inherent partnerships that are created between schools and families through
increased communication and trust with one another. Parents and teachers are trained in homevisit techniques, and the program in California pays teachers a small stipend for the extra time that
they spend on visits, truly valuing the effort.
 Home visits allow “parents [to] receive personalized communication geared to their needs.
Equally important, home visits allow two-way communication, with parents able to ask
questions and discuss concerns” (WestEd, 27).
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Parent Educator Program:
Based on a model used by the Logan Square
Neighborhood
Association
(LSNA)
in
Chicago, IMPACT Silver Spring is piloting the
Parent Educator Program, which teams parent
volunteers as assistants to after-school literacy
educators where they can build ties through
professional teamwork. Parents meet with
teachers regularly to plan support activities
and attend weekly meetings with other parent
educators, designed to further their skill
building and provide a network of peer
support.

“Tensions between parents and
schools are to be expected in many
different stages of forging partnerships. Tensions may actually occur as
a result of empowering initiatives of
the school designed to promote
equal partnerships. It is important
that schools prepare themselves to
approach these tensions as a positive
step that will allow a better dialogue
between school and homes” (MAEC,
Parents).

 “Efforts to form and train teams of
parents and educators offer the most direct route to the ultimate goal of using such
partnerships to increase student achievement….These activities include, for example,
providing school-home communication tools for teachers and holding workshops for
teachers and parents on how to work together to support student success” (WestEd, 5354).


Literacy Ambassadors:
Another program run by LSNA, Literacy Ambassadors partners a teacher and parent organizer
who recruit 4-5 families to participate in a series of literacy sessions in a host parent’s home.
Similar neighborhood-based programs or events could be offered regularly, bringing teachers and
families out of the school and into homes or apartment buildings.



Overnight Retreats:
Teachers and parents participate in
overnight retreats for groups of up to 30
people; the program is designed to have
fun and build relationships at the same
time.



Summertime Teacher-Student Book Club:
Teachers and students pick “fun reads” off
a large list and get together to talk about
the books during the summer months.



Lunch-Time Chats:
Teachers host students for lunch in their
rooms and use a story sharing model to
learn about and get to know each other.

As the Mid-Atlantic Equity Center puts forth, “Efforts should focus on moving from more traditional
parental involvement activities to establishing true partnerships in which both school personnel and
parents learn from each other and find ways in which they can mutually support their efforts of
educating children” (MAEC, Parents). We believe the recommendations above provide tangible and
practical steps toward these “true partnerships” of mutual support between teachers and families.
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High-Priority Recommendation #2:
Provide forums and tools for all school staff to acquire better cultural
understanding and awareness of the community/populations the school serves
interaction
Goal: To increase teachers’ and supporting staff’s capacity to work within the neighborhood-level community
context and relate to all members of the community, regardless of background
Reason: Although MCPS provides teachers with high-quality diversity training, trainings are often very
theoretical and do not allow time and space for encounters that build teachers’ confidence and
awareness to work effectively across lines of difference. Additionally, trainings are rarely done in the
school’s backyard, taking advantage of the school’s placement in a particular neighborhood context,
which can vary across the county. The process of self-examination, which is so necessary in both the
school system and in individual classrooms, happens when teachers and parents are able to hear from
one another about how they are impacted by their values or actions. Many of the more experienced
teachers spoke of their awareness-building process as one that did not come through a diversity training
program, but rather after years of interaction with and
exposure to diverse families.
“The bottom line is this: If we
continue to produce teachers
Possible Strategies:
who look dramatically different
than the students they teach,
 Professional Development on Diversity:
we must—at the very least—
Our local schools could supplement and improve
prepare them professionally and
upon current professional development opportunities,
emotionally for those differincorporating more experiential approaches to
ences” (Task Force on the
building cultural and racial awareness among teaching
Education of Maryland’s
staff, focused on the local neighborhood. MCPS could
African-American
Males, 12).
also look to classroom teachers with years of
experience in multicultural classroom settings to
design these diversity trainings. Those who stand out as successful multicultural teachers could use
their experience and base of relationships with multicultural families to create a series of
neighborhood walks, informal coffee sessions, etc. to expose younger teachers to new awareness
and understanding.


Enhancing Curriculum:
To create a classroom environment in which the teacher and all students can relate to and learn
from one another, MCPS schools could more widely incorporate curriculum and instruction that
is culturally relevant and reflects the student population within their walls. The goal is to support
students in becoming bicultural or multicultural, establishing an environment of mutual respect and
behavior before the actual curriculum is taught. One excellent example of a globally-focused,
multicultural curriculum for elementary schools is the International Baccalaureate Primary Years
Programme.
 “I think the most positive thing I’ve seen…is called ‘[Culturally] Responsive Curriculum.’
It’s a disciplinary program that is really multicultural—and it’s hard because it’s based on
teachers needing to know each of the students. It’s based on a belief that it is as
important to teach children how to behave in different situations as it is to teach math
and science, which is, with our test-driven environment, a very difficult position to
espouse. This program starts out with getting to know children how they are and what’s
the norm in their families, and getting them to be bicultural or multicultural in
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behaving….An environment is established of mutual respect and behavior before
curriculum is taught. I think we need to pay attention to that.”
– Dr. Sheryl Denbo, Executive Director of the Mid-Atlantic Equity Center

Exhibit 6: Teacher Competencies for Diverse Classrooms
selections excerpted from Mid-Atlantic Equity Center resources

Developing and Teaching
an Inclusive Curriculum

Establishing a Positive
School Climate

Parental Involvement

Teachers should:
 Be familiar with a wide range of materials and literature from different cultures
and periods in history to enrich the curriculum;
 Know techniques to integrate students’ culture and experiences in the
curriculum.
Teachers should know how to:
 Promote respect for students of all backgrounds;
 Develop an environment where all students feel equally accepted, welcomed
and challenged;
 Prevent and address issues of intolerance, prejudism and bias;
 Promote students’ interest in learning about different cultures, languages and
lifestyles.
Teachers should know strategies on how to:
 Promote parental involvement of parents of diverse backgrounds;
 Effectively communicate with parents from diverse backgrounds.

Secondary Recommendations:
:


Classroom Composition: Standardize class size and special needs distribution so that no one
classroom is disadvantaged.



Teacher Support: Provide
teachers with necessary support,
specifically partnering younger
teachers with mentor teachers.



Alternative Assessments:
Develop alternative forms of
assessment other than tests,
placing less emphasis on testing
as the only measure to assess
achievement.
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Specific Offer from IMPACT Silver Spring
IMPACT has enjoyed the privilege of working with hundreds of amazing parents, principals and teachers
over the last four years in eight different school communities. As we reflect about our experiences and
observations, we developed three assessments:
1. Our community has a great spirit of openness and commitment to its extremely diverse
students.
2. Many students, teachers, and parents honestly embrace the inherent challenges and appear
ready to help build a more inclusive, equitable school culture.
3. IMPACT Silver Spring has a team and a tool kit which can provide some critical, underlying
support during this unique moment of opportunity for significant change.
We fully understand that MCPS is the primary driver behind the array of initiatives required to build
thriving, multicultural school communities. But, after extensive experience working on a range of pilot
initiatives in these schools, we also believe there is a major piece of school reform that cannot be driven
by MCPS, as a large institution. This piece of the puzzle is the
process of re-shaping the human relationships inside the four
walls and their inter-connections outside the four walls. This
difficult task can only be led and managed by the diverse human
beings who are—or are not—in relationship with each other
within the container of this school community.
IMPACT Silver Spring was created by members of the greater
Silver Spring community, the vast majority of whom are current
or former parents within MCPS, in recognition that sparking and
sustaining a human transformation and relationship process like
this is risky and time-consuming. We provide tools to help reduce
the inevitable fears and to make the work go faster. We are not
magicians, and the work only happens if the people within the
community are committed. Below is our proposal to MCPS and
our fellow community members, offered in gratitude and with
deep respect for the thousands of dedicated people working to
ensure that all children succeed.
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Moment of Opportunity for Schools in Greater Silver Spring
What is our specific challenge?


Providing an engaging, thriving school environment to an extreme range of students and families

What are some of our collective assets?






Committed and skilled principals
Range of programs targeted at different student groups
Open-minded and committed PTA leaders
Concerned minority and immigrant parents
Core group of committed, risk-taking teachers and staff

What did incidents like the firing of a gun in a bathroom at Einstein High School or the sponsoring of an
intensive Study Circle at Piney Branch Elementary School reveal?





New initiatives over the last two years are positive, but not enough.
It is difficult to effectively communicate in a crisis or on a day-to-day basis without engaged
African-American and immigrant parents.
Diverse parents and teachers are ready to commit long hours and work together.
After-school programs need better connection, coordination, and accountability.

How can schools like Einstein High School or Piney Branch Elementary School succeed in the long run?
They require a more complete shifting of the internal school culture so that:
 Minority and immigrant students feel valued, challenged and supported.
 Teachers are skilled and supported in building relationships across cultural and class lines.
 Minority/immigrant parents feel welcomed, empowered, and skilled at becoming more involved.
 White parents understand how they benefit in a more inclusive culture.
 Administrators are empowered to share leadership with diverse staff, students, and parents.
 All stakeholders enjoy a strong network of trusting relationships across lines of difference
What are some next steps for building a more inclusive and successful school culture?





High Risk Students – Ensure effective intervention programs: in and out of school time.
Teachers – Create intentional structures for new relationship building with students/parents.
Minority/Immigrant Parents – Provide safe spaces to build awareness for greater involvement.
White Parents – Initiate community building opportunities to spark new awareness and
relationships.

Please see the chart below outlining the five fundamental shifts required for members of each of the
groups mentioned above.
What will it take to institutionalize these initiatives so they lead to a long-term cultural shift?
A diverse group of stakeholders (staff, parents, and students) who are empowered and supported to:
 Assume lead roles for planning and implementing these projects.
 Commit the time to build relationships of trust with each other.
 Commit the time to improve their skills in working across lines of difference.
 Develop a regular practice for supporting and holding each other accountable for project plans.
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What is IMPACT Silver Spring’s Specific Offer?
We propose working in two pilot schools for the next two years with multicultural action teams
designed to fulfill the roles mentioned above. Our initial plan is as follows:
Multicultural Action Team
Objectives:
 To convene an intensive and coordinated “multicultural action team” for the 2008-2009 school
year.
 To support action projects arising out of previous Study Circles and gatherings, and led by
members of this team.
 To provide the facilitation and training required for this team to develop:
o New relationships of trust across lines of difference;
o New awareness around school issues in a multicultural setting;
o New leadership capacity to follow through on actions and projects to transform the
school culture.
 To help the team use lessons learned to articulate a shared vision and multi-year action plan for
improving school policy, practice, and culture.
 To provide administrators with a new base of multicultural relationships and multicultural
representation in school-wide decision making.
Proposed Action Team:
 20 parents, teachers, school staff, and students of diverse backgrounds
Proposed Framework:
1. Kick-off overnight retreat in late September for participants, recruited and selected by parent
and staff leaders.
2. Action Team members meet twice per month through May: one Thursday evening and one full
Saturday.
3. Thursday evening sessions: a structured time for action teams to report out, be held
accountable, and receive mutual support and technical assistance.
4. Saturday sessions: IMPACT’s customized leadership development program, which includes
intentional cross-cultural relationship building, focus on power and sharing leadership, role of
personality, effective communication, conflict management, action planning, group dynamics,
community outreach, meeting facilitation, group decision-making, etc.
5. Outside technical assistance for action initiatives that naturally emerge from the team.
6. Under IMPACT’s guidance, program participants may decide to plan and facilitate a school-wide
visioning process mid-way through the year, at which point IMPACT would support the group in
convening more people from the wider school community to gather input for their own action
steps.
Roles and Responsibilities:
 IMPACT Silver Spring proposes to take responsibility for delivery of this program in its entirety,
with the key support and co-leadership of 4-5 school leaders, teachers, and parents.
 All program participants are asked to attend and fully participate in all sessions for maximum
impact—approximately 10 hours per month. Because the Multicultural Action Team is focused
on both leadership and action, each participant will commit to working in one (or more) smaller
action team on an issue chosen by the group, which will likely demand some work or meeting
time outside of the large group sessions.
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Five Fundamental Cultural Shifts in a Local School
Social change theory tell us that to sustain a long term cultural shift in a particular system, the
component parts—the individuals—need to go through their own transformation processes and that
this kind of deeper transformation primarily occurs through a set of supportive relationships. MCPS data
shows that there are some extremely diverse schools which must go through a significant cultural shift
in order to close the achievement gap and that this cultural change is somewhat different than that
required in schools of all low income students. The following is one possible array of the individual
transformation needed and the tools which can spark and support these transformation processes.
Current Assessment
Some teachers are fearful
of and/or make incorrect
assumptions about AfricanAmerican and immigrant
students.

•
•
•
•
•

Many African-American
and immigrant parents
do not feel empowered or
equipped to be involved in
their child’s education,
either through
communication with the
teacher or their own child,
as well as involvement in the
school.
Many African-American
and immigrant students
do not exhibit signs of
commitment to learning.

•
•
•
•
•
•

•
•
•
•
•

Many White/Asian
parents are so focused on
the goal of academic
achievement for their child
that they create
unintentional barriers to the
goal of serving all children in
a local school.
Some principals are not
fully empowered and
equipped to help local
schools envision and achieve
the dual goals of excellence
and equity.

•
•
•
•
•

•
•
•
•
•
•
•

Transformation Tools
Accountability Measures
Diversity Training and Coaching
Peer Support
Intentional Relationship Building with
Families
On-going Feedback and Support from
Families
Outreach and Engagement
Parent Empowerment Training
Peer Support
Opportunities for Service Learning
Intentional Relationship Building with
Teachers/Staff
Collaborative Action Teams

Expected Outcomes
Increased number of teachers
exhibits a new comfort level and
skill in building relationships of
trust/respect with AfricanAmerican and immigrant students
and parents.

Outreach and Engagement
One-on-One Relationships of Support
After-School Enrichment and Fun
Intentional Relationship Building with
Parents/Guardians
Intentional Relationship Building with
Teachers/Staff
Accountability Measures
Outreach and Engagement
Parent Awareness Training
Peer Support
Intentional Relationship Building with
African-American and Immigrant
Families
Intentional Relationship Building with
Teachers/Staff
Collaborative Action Teams
System Support for Change Process
Leadership Training/Coaching
Commitments from Community
Partners
Intentional Relationship Building with
Teachers and Parents
New Organizations and Processes for
School-Wide Vision/Cultural Change

Increased number of AfricanAmerican and immigrant students
invests time and energy in the
learning process.
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Increased number of AfricanAmerican and immigrant parents
holds teachers/staff accountable for,
and help them, in creating
supportive relationships with their
children.

Increased number of White/Asian
parents understands the impact of
their individual and collective
behaviors and are working
collaboratively towards a shared
vision of change.

Several key principals succeed in
leading a transformation of
extremely diverse schools and can
guide others in similar processes.
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Conclusion
The Parent Leadership Team believes that building relationships of trust and greater cultural
understanding are essential pieces to helping multicultural schools create equitable environments. It
appears likely that our County schools will continue to experience a shift in demographics, and if we are
going to ensure the success of every student, it will be necessary to build inclusive and welcoming
school communities that bring stakeholders together to shape the direction of their schools. MCPS does
not have a comprehensive strategy to accomplish this, but there is a community organization that has
ten years of experience in bringing diverse stakeholders to the table and helping them build trust and
skills toward creating an equitable community where everyone thrives. We would like the school system
to use the experience of IMPACT Silver Spring in bringing all school stakeholders together and offering
their tools and strategies.
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Appendix A: Demographics Summary of Interviewees
Teacher Demographics
Teacher Profile
3rd Grade
Elementary Literacy Resource Teacher
High School Math
Former Teacher
High School Math
5th Grade
Pre-K
Pre-K
Former Teacher
Non-Public School Teacher
Former Teacher
High School English
Elementary ESOL
Former Teacher

Gender
Female
Female
Female
Male
Male
Male
Female
Female
Female
Female
Male
Female
Female
Female

Race/Ethnicity
White
White
African-American
White
Asian
White
African
White
White
African
White
White
Asian
White

Parent Demographics
Gender
Female
Female
Female
Female
Female
Female
Female
Female
Female
Male
Female
Male
Female

Race/Ethnicity
African
African
White
White
White
White
Latina
African-American
Latina
Latino
African-American
African-American
African-American

# of Children
1
2
2
1
2
1
2
1
4
2
2
2
1

Children’s Schools
HS
ES
HS and College
ES
ES
Not yet in school
MS and HS
HS
HS, College, Post-College
MS and HS
ES
ES
MS

Student Demographics
Gender
Male
Male
Female
Male
Female
Male
Male
Male
Female
Female
Male
Male
Female
Female
Female
Female

School
Blair High School
Blair High School
Eastern Middle School
Blair High School
Takoma Park Middle School
Blair High School
Kennedy High School
Blair High School
Blair High School
Blair High School
Blair High School
Piney Branch Elementary
Takoma Park Elementary
Piney Branch Elementary
Piney Branch Elementary
Blair High School
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Grade
9
9
6
9
6
10
10
10
10
11
11
3
2
4
3
11
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Appendix B: Sample Interview Questions
Questions
The Parent Leadership Team developed some questions to guide their interviews, but the majority of
interviews were conducted in a free-flowing manner, without direct recourse to their list. Sample
questions that they used include the following:
Questions directed at teachers:
 What makes a good teacher?
 What challenges does a teacher face? What is their work like?
 What is the right way to assess a child? What does it take to make a child succeed?
 Can you tell us about Gifted and Talented and Magnet Programs? Why do they exist? What are
the pros and cons about them?
 How does NCLB help or hurt teachers?
 How important is parent involvement?
 Do you think a teacher’s perception of how much a parent cares or is involved impacts how
much they care about a student?
o Is there training for teachers? How helpful is it?
 Are teachers aware that immigrants have many barriers
to participation, including not knowing the system at
first, and having limited time or language barriers?
 How important is it to build relationship with students?
 How do you handle disruptive students?
 What are the biggest challenges associated with being a
teacher?
 How do you make learning fun?
 What is your strategy to make sure every child’s
learning need is met?
Questions directed at parents and students:
 What’s your relationship with you/ your child’s teacher?
o Which teacher do you have the best relationship
with and why?
 Do you think that culture or language affects your/your
child’s relationship with the teacher?
 What does a good teacher look like?
 What does it take to make a child succeed?
 How important is it to build relationship with teachers?
 Are teachers aware that immigrants have many barriers
to participation, including not knowing the system at
first, and having limited time or language barriers?
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Appendix C: Parent Leadership Team Profiles
Berhanu Bedane
Originally from Ethiopia, Berhanu has four children, two of whom are students
in Montgomery County Public Schools. Berhanu and his wife participated in
IMPACT’s Parent Training Institute. He is an advocate for immigrant children,
and earlier this year he testified at school budget hearings. In September 2007,
he helped organize a parent walk to demonstrate the commitment of
immigrant parents to their children’s education as well as to show appreciation
for teachers. He is a member of the NAACP Parent’s Council and is
committed to strong parent and teacher relationships.
Eddy Carranza
Eddy is from the Dominican Republic and graduated from Montgomery Blair
High School. She has four children, three of whom attend Montgomery
County Public Schools. She participated in the Parent Training Institute. Eddy is
especially interested in helping ESOL students and their parents understand
how to navigate through the school system. She is committed to successful
multicultural schools.

Fini Kondeh
Fini is from Sierra Leone in West Africa and has three children, two of whom
are students in Montgomery County Public Schools. She participated in the
Parent Training Institute. She is an active participant in her child’s education
and works to support parent’s active involvement in their children’s education.
Fini is passionate about early childhood development and is interested in
starting a daycare to provide affordable childcare for low-income families.

Akibou Obaonrin
Originally from Benin in West Africa, Akibou has two daughters in
Montgomery County Public Schools. He participated in the Parent Training
Institute in 2006-2007 and continues to support the Institute by translating for
French speaking parents. He is also a member of the PTA and a parent
volunteer coordinator for the Explorers program, which offers enrichment
activities to low-income children. Akibou joined a group of community leaders
on a trip to Chicago to visit the Logan Square Neighborhood Association to
learn about their programs working to build strong partnerships between
parents and teachers.
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Sara Mussie
Sara is originally from Ethiopia and has two children in Montgomery County
Public Schools. She first participated in the Parent Training Institute two years
ago and now works for IMPACT Silver Spring as a facilitator of parent
workshops. She serves as the outreach coordinator on her children’s school
PTA. She cares deeply about literacy and was instrumental in brokering
collaboration between the Commonweal Foundation and Takoma Park
Elementary School to begin the Foundation’s Partners in Learning after-school
reading and math program. Sara is also passionate about supporting parents to
be strong advocates for their children and partners in their education. She
hopes to facilitate stronger parent and teacher partnerships.
Sherron Allen
Sherron is originally from the West Indies but grew up in England. She has
lived in the Takoma/Langley Park area for over 15 years and has one son who
is in the Pre-K program at Rolling Terrace Elementary School. Both she and
her husband are passionate advocates for early childhood programs. She also
cares deeply about children’s health and works as a fitness instructor. Sherron
is a member of her school PTA and the NAACP Parent’s Council. She was a
participant in the Parent Training Institute.
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Appendix D:
D: IMPACT Silver Spring
Vision:
A thriving, multicultural community where people of all
backgrounds are engaged in and have the power to bring about
the changes they need to live a full and quality life.
Mission:
To create the capacity needed to build and sustain a thriving,
multicultural Silver Spring

IMPACT Silver Spring brings diverse people
together to create a successful community for
everyone. We engage new voices within our
diverse community, build awareness in current
leaders, provide leadership training and
support for sustainable community action, and
work with individuals and groups to get things
done collaboratively.

Program Areas
IMPACT in the Schools engages parents, schools and communities to build successful multicultural schools.
We empower immigrant and minority parents and work with established school leadership to develop a
more welcoming school environment where all students can achieve.
Neighborhood IMPACT builds the capacity of renters to improve their own neighborhoods and apartment
complexes, engaging in community decision-making and collaborative action. We help landlords, police
and other community workers and institutions work across lines of difference with renters, to unearth
community-generated solutions to pressing issues.
IMPACT Connections maintains a rich web of relationships in Silver Spring, as well as a leadership network
(Lasting IMPACT) for graduates of our core leadership programs. We provide tools, interventions and
technical support, linking emerging and established leaders, and building bridges across organizations.

IMPACT in the Schools Programs
Parent Empowerment and Leadership
We offer multicultural parents an opportunity to enhance their ability to support their children’s
education, strengthen teacher and parent partnerships, and build their capacity to become school
leaders. Main programs include:
 Parent Training Institute: A five-session course that engages over 150 immigrant and
minority parents annually in elementary schools, teaching them the skills needed to support
their child’s education and to pursue change in the school system. In 2008-09, the PTI program
will be brought to Piney Branch, Glen Haven, and East Silver Spring Elementary Schools.
 Parent Educator Program: A five-month program which pairs teachers with trained parent
volunteers to support student learning in after-school literacy programs. Parents meet with
teachers regularly to plan support activities and attend weekly meetings designed to further skill
building and provide a network of peer support. In 2008-09, IMPACT will pilot this program at
Piney Branch Elementary in conjunction with the Commonweal Foundation.
Collaborative Action
Starting in 2008-2009, IMPACT in the Schools will pilot approaches to bring together diverse parents,
teachers, school staff, and principals, building relationships among these stakeholders, and ultimately
working toward a shared vision and action plan to create a successful, multicultural school.
Community-School Partnerships
IMPACT partner schools have the opportunity to benefit from our formal partnerships with community
organizations, including the Commonweal Foundation, the Silver Spring Judy Center, Community
Bridges, YMCA Silver Spring Youth and Family Services, and the Mid-Atlantic Equity Center. Through
these partnerships we are able to offer a variety of resources to the schools and students we serve.
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